
 

UNIVERSIDAD NACIONAL DE TRUJILLO 

FACULTAD DE EDUCACIÓN Y CIENCIAS DE LA COMUNICACIÓN 

ESCUELA PROFESIONAL DE EDUCACIÓN SECUNDARIA 

 

 

                       

 

 

 

 

 

 

Trabajo de Suficiencia profesional  

para optar el Título de  

Mención: Inglés-Alemán 

 

Autora: 

Bach. Lezama Zavala, Evelina Raquel 

 

TRUJILLO- PERU 

2019 

 

 

Describing people´s physical appearance 

 

Licenciada en Educación Secundaria 

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



ii 

DEDICATION 

 

 

 

To my mother for her unconditional love and strong 

support throughout my studies. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



iii  

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



iv 

                                                      AKNOWLEDGEMENTS 

 

 

 

 

I would like to thank the examining 

committee for their guidance and 

motivation that helped me complete 

this learning session design. 

 

 

 

 

 

 

 

 

 

To my life-long university friends and 

former professors who have always 

inspired me to continue moving 

forward in my career path. 

 

 

 

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



v 

TABLE OF CONTENTS 

DEDICATION ................................................................................................................. ii  

EXAMINING COMMITTEE ......................................................................................... iii 

AKNOWLEDGMENTS ...................................................................................................iv 

TABLE OF CONTENTS .................................................................................................. v 

PRESENTATION .......................................................................................................... vii 

RESUMEN .................................................................................................................... viii 

ABSTRACT .....................................................................................................................ix 

INTRODUCTION ........................................................................................................... 10 

CHAPTER I: IMPLEMENTED LEARNING SESSION DESIGN ............................... 11 

1.1. General Information ................................................................................................. 12 

1.2. Expected Learning Outcome .................................................................................... 12 

1.3. Learning Strategies ................................................................................................... 14 

1.4. Formative Assessment .............................................................................................. 17 

1.5. Learning Extension ................................................................................................... 18 

1.6. References ................................................................................................................ 18 

       1.6.1. For the teacher ................................................................................................ 18 

       1.6.1. For the student ................................................................................................ 18 

 CHAPTER II: THEORETICAL BACKGROUND......................................................... 26 

 2.1. Introduction............................................................................................................... 20 

2.2. Discussion of Contents ............................................................................................. 20 

2.2.1. Human Physical Appearance Topic Definition .............................................. 20 

2.2.2. Categories to Describe Human Physical Appearance .................................... 20 

2.2.3. Grammatical Structures to Describe Human Physical Appearance ............... 21 

 CHAPTER III: PSYCHOLOGICAL AND PEDAGOGICAL BACKGROUND ......... 23 

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



vi 

 3.1. Introduction ............................................................................................................. 24 

 3.2. Discussion of Contents ............................................................................................ 24 

 3.2.1. Language Teaching Method and Approach .................................................. 25 

 3.2.2. Communicative Language Teaching ............................................................. 25 

 3.2.2.1. Communicative Competence ........................................................... 28 

 3.2.2.2. Features of Communicative Language Teaching ............................. 26 

 3.2.2.3. Language Learning in Communicative Language Teaching ........... 27 

 3.2.2.4. The Teacher and Learner Role in CLT……………………………..28 

 3.2.3. The Cognitive Approach to Learning ............................................................ 28 

 3.2.4. Motivation Definition .................................................................................... 29 

3.2.4.1. Motivation Types .............................................................................. 29 

 3.2.5. Patterns of Interaction .................................................................................... 30 

 3.2.6. Learning Styles .............................................................................................. 31 

 3.2.7. Learning Strategies ........................................................................................ 32 

 3.2.8. Teaching Strategies ........................................................................................ 33 

 3.2.9. Teaching Resources ....................................................................................... 33 

 3.2.10. Lesson Planning ........................................................................................... 35 

 3.2.10.1. Essential Components of a Lesson Plan ........................................ 35 

 3.2.10.2. Stages of the Learning Session ..................................................... 35 

 3.2.11. Assessment................................................................................................... 38 

CONCLUSION ............................................................................................................... 39 

BIBLIOGRAPHY ........................................................................................................... 41 

APPENDIX ..................................................................................................................... 42 

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



vii 

PRESENTATION 

 

Respected Members of the Examining Committee,  

According to the academic degree regulations and policies of the National University of 

Trujillo and the Faculty of Secondary Education and Media Studies, I present to you the 

following learning session design under the title of “Describing people´s physical 

appearance” that has been planned for second graders of secondary school level. 

This learning session has been developed based upon the competence of: “The learner 

writes a variety of texts in English as a Foreign Language” and the capacity of: “The 

learner uses written English conventions appropriately”. The students will be able to 

demonstrate their learning achievement through the following learning performance: “The 

learner uses written English conventions such as a variety of   orthographic resources and 

grammatical structures with a certain level of complexity related to the verb to be (is) and 

the verb to have ( has)  to describe people´s physical appearance clearly”. 

 

 

 

 

 

 

The author 
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RESUMEN 

 

La siguiente sesión de aprendizaje ha sido diseñada en base a fundamentos lingüísticos, 

psicológicos y pedagógicos. Esta planeación comprende todo el procedimiento de 

aprendizaje que se llevara a cabo a fin de que los alumnos de educación secundaria 

desarrollen la competencia de escritura en  Inglés como segunda lengua. El tema y el 

contexto sobre los cuales la lección ha sido desarrollada es la apariencia física de las 

personas. 

En el soporte teórico, el tema es abordado desde un punto de visa lingüístico. Esto se 

refiere a las estructuras gramaticales y vocabulario específicos relacionados con el tema 

que permitirán que los estudiantes produzcan el lenguaje en forma escrita. 

En lo que concierne al soporte psicológico y pedagógico, ambos fundamentos básicos 

psicológicos y pedagógicos han sido tomados en cuenta para facilitar el proceso de 

aprendizaje en los estudiantes y ayudarlos a alcanzar los objetivos esperados. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Palabras clave: Educación, apariencia física, escritura, inglés. 

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



ix 

ABSTRACT 

 

The following learning session has been designed upon linguistic, psychological and 

pedagogical foundations. This lesson plan entails the whole learning session procedure 

that will be carried out to enable high school students to develop the learning competence 

of writing in English as a Foreign Language. The topic and the context upon which the 

lesson has been built is the physical appearance of people. 

In the theoretical background, the topic has been approached from a linguistic point of 

view. That is to say, the use of specific grammatical structures and vocabulary items 

related to the lesson topic that will allow students to produce the language in written form. 

Regarding the psychological and pedagogical background, both basic psychological and 

pedagogical foundations have been taken into account to facilitate students learning 

process as well as help them achieve the expected learning objectives. 

 

Key words: Education, physical appearance, writing, english. 
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INTRODUCTION 

Language is our primary source of communication. It is the method through which we 

share our ideas and thoughts with others. Nowadays, the usage of foreign languages is 

seen as fruitful for the best possible future and is especially widespread in our modern 

society. 
      Over the years English unarguably has reached a status of a global language that is spoken 

by millions of people around the world; as the mother tongue, as the language used for 

international communication and as the language learned by millions of schools. 

In most countries, the importance of English learning in the education system comes with 

acquiring a global perspective, cross-cultural communication skills and critical thinking. 

In Peru, the national curriculum of high school education aims to develop a communicative 

competence in English in order to help students fit into the current global economy by 

expanding their career and job opportunities. In this respect, the profile of the English 

learner in secondary education must meet the following   learning competencies:  

 The learner communicates orally in English as a foreign language. 

 The learner reads a variety of texts in English as a foreign language. 

 The learner writes a variety of texts in English as a foreign language. 

This learning session design is focused on developing the competence of writing in English 

as a foreign language supported by linguistic, psychological and pedagogical background. 
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CHAPTER I: 

IMPLEMENTED LEARNING SESSION 

DESIGN 
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1. General Information  

1.1 Educational Institution  : Santa Edelmira-81017 

1.2 Education level   : Secondary school level 

1.3 Subject    : English as a Foreign Language 

1.4 Number and Unit Lesson Topic  : Unit 5-Describing people, animals and          

       places  

1.5 Lesson topic    : Describing people´s physical  

       appearance 

1.6 Class                                                :          Second grade ¨ C ¨ 

1.7 Class Period Time   :  45 minutes  

1.8 Date     : Tuesday  October 1st   ,2019 

1.9 Candidate    : Evelina Raquel Lezama Zavala 

 

2.   Expected Learning Outcome  

 

Expected Learning Outcome 

 

Purpose Statement: We will write about people´s physical appearance. 

 

Competence 

 

Capacities 

  

Learning 

Performance 

 

Learning 

Content  

 

Writes a variety 

of texts in 

English as a 

Foreign 

Language. 

 

    Uses written 

English 

conventions 

appropriately. 

 

       

Uses written 

English 

conventions such 

as a variety of   

orthographic 

 

 Vocabulary: 

body parts 

(hair, face, 

eyes); 

adjectives 

I IMPLEMENTED LEARNING SESSION DESIGN  
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 resources and 

grammatical 

structures with a  

certain  level of 

complexity  

related to the verb 

to be (is) and the 

verb to have (has)  

to describe 

people´s physical 

appearance 

clearly.  

 

 

(tall, medium , 

      short, fat, slim,  

thin, fat, brown 

      blond, black); 

      nouns(height,       

weight, scar, 

      mustache, 

beard) 

 

 Grammatical 

 structures: 

      The verb To be 

(is) in 

affirmative 

form; the use of 

the verb To 

have (has) in 

affirmative form 

and in simple 

present  tense; 

pronouns in 

third person 

      ( he /she). 

Transversal   

competence 

approach 

 

Observation of attitudes and behavior.  

Striving   

toward  social 

wellness 

 

The learner and the teacher foster cooperation in the 

classroom. 
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3.    Learning Strategies:  

     
 

Lesson Stages 

 

Teaching Resources 

and Materials 

 

 

Time 

 

Beginning  

 The teacher greets the students and 

introduces herself. 

 

Motivation  

 The teacher shows students the 

pieces of two puzzles. 

(See appendix 01) 

 The teacher gives students 

instructions to complete the puzzle 

game and divides the class into two 

groups. 

 The teacher asks for two volunteers 

to complete the task on the board. 

 

Previous Knowledge Activation 

 

 The teacher asks students the 

following questions: 

Who are these people in the puzzles? 

What color is his hair? 

What color are her eyes?      

 

Cognitive Conflict 

 How can we describe their bodies?  

 Teacher asks students to share their   

answers. 

 The teacher elicits the topic of the 

lesson and indicates the purpose of the 

 

Markers 

 

 

 

 

 

Puzzle pictures 

Blue tack 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

10 mins 
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lesson that students will need to achieve 

in the class and writes it on the board: 
 

“We will write about people´s 

physical appearance” 

 

Development 

Information Gathering 

 The teacher presents a chart 

             and gives students a worksheet. 

(see appendix 02) 

 The teacher explains the task to the 

students. 

 Students work in pairs to complete 

the chart. 

 The teacher asks for some volunteers 

to give their answers. 

 The teacher checks the students 

answers. 

 The teacher shows two pictures of 

two people and writes their physical 

appearance on the board. 

(See appendix 03) 

 The teacher checks for students 

understanding by making further 

questions: 

 Is it ok if I say she has tall?  

 

Transfer of Learning 

 The teacher presents a worksheet 

slide on the board. 

(See appendix 04) 

 The teacher gives students 

instructions to solve the exercises on 

 

 

 

Chart slide 

Worksheet 

 

 

 

 

 

 

 

 

  

Pictures slides 

Markers 

 

 

 

 

 

 

 

worksheet slide 

worksheets 

 

 

 

30 mins 
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their worksheets. 

 The teacher asks for some 

volunteers to give their answers. 

 The teacher checks the answers with 

the class. 

 The teacher gives instructions for 

the group task. 

          (See appendix 05) 

 

 The teacher hands out material for 

students to carry out the work task. 

 Students get into small groups and 

work on the task. 

 The teacher monitors the students 

work. 

 The teacher asks for some 

volunteers to present their work in 

front of the class. 

 

 

 

 

 

Pictures 

Wallcharts 

Markers 

Glue sticks 

 

Closure 

Metacognition  

 Students answer the following 

questions: 

 Have you accomplished the purpose of 

this lesson? 

How can we use the description of a 

person´s physical appearance in a real 

situation?  
 

 The teacher thanks students for their 

participation and says good bye. 

 5 mins 
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1.4.   Formative Assessment 

The student will be assessed throughout the whole lesson. 

 

  

Precise Performance 

 

Learning Evidence 

 

Evaluation Tool 

 

 Uses written 

English conventions 

such as a variety of 

orthographic  

resources to 

describe people´s 

physical appearance 

properly. 

 

 Uses written 

English conventions 

such as grammatical 

structures related to 

the use of the verb 

To be (is) and the 

use of the verb To 

have (has) to 

describe people´s 

physical appearance 

clearly. 

 

 Students solve 

exercises           

related to people´s 

physical appearance 

on worksheets to 

transfer their 

knowledge. 

(see appendix 04) 

 

 Students write in 

groups a description 

about people´s 

physical appearance 

in wallcharts to 

demonstrate their 

knowledge of the 

topic. 

    (See appendix 05) 

 

Observation Guide 

(See  appendix 06) 
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1.5. Learning Extension 

Students will write a short description about their family members’ physical 

appearance. 

 

1.6. References: 

1.6.1. For the student: All materials will be provided by the teacher. 

1.6.2. For the teacher: 

Harmer, J. (2017). The Practice of English Language 

Teaching. UK. Fourth edition. Pearson Longman. 

MINEDU, (2016). Currículo Nacional de Secundaria. Lima. Corp. Gráfica 

Navarrete. 

Richards, J. (2002). Methodology in Language Teaching. Cambridge 

University Press. 

https://www.britishcouncil.in/english/courses-adults/intro-to-creativewriting  
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2.1. Introduction  

Physical appearance can be defined as traits or features about the body that    are 

visually apparent, knowing nothing else about the person. These characteristics are 

described in written form by referring to the different physiological categories 

which include specific adjectives and nouns usage as well as grammatical 

structures. Therefore, this chapter will cover the aspects related to the lesson topic, 

grammar and vocabulary foundations developed in this learning session design. 

2.2. Discussion of Contents 
 

2.2.1 Human Physical Appearance Topic definition 

Human physical appearance refers to the outward phenotype or look of 

human beings. There are infinite variations in human phenotypes, though 

society reduces the variability to distinct categories. Some differences in 

human appearance are genetic, others are the result of age, lifestyle or 

disease, and many are the result of personal adornment (Anderson-Fye,2012) 

 

2.2.2 Categories to Describe Human Physical Appearance 

There is an enormous repertoire to classify human physical features as well 

as factors that affect physical appearance such as genetic, ethnic affiliation 

geographical ancestry, body deformations, long-term changes and short-term 

changes among others (Anderson-Fye,2012). However, to ensure the success 

of this lesson the list has been narrowed down as follows: (Merriam Webster 

definition dictionary,2005) 

A. Height: is the distance from the bottom of feet to the top of the head in a 

human body, standing erect. 

B. Body weight: refers to a person´s mass or weight. 

C. Facial features: a distinguish element of the face. 

II THEORETICAL BACKGROUND 
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D. Hair color:  is the pigmentation of hair follicles due to two types of 

melanin: Eumelanin and phenomelanin. 

E. Eye Color: is a phenotypic character determined by two distinct factors: 

the pigmentation of the eye´s iris and the frequency-dependence of the 

scattering of light.  

Each category explained above will allow students to process the information 

faster by creating more clear connections with their previous knowledge 

about the topic during both the introduction and the development phase of the 

lesson. 

2.2.3 Grammatical Structures to Describe Physical Appearance 

Before students are presented with the writing task, it is vital to understand 

and drill on the grammatical structures that they will need when describing 

people´s physical appearance on their own. 

2.2.3.1 Adjectives 

Adjectives describe nouns. In grammar, we say that adjectives modify 

nouns. The word ¨modify¨ means ¨change a little¨. Adjectives give a 

little different meaning to a noun: intelligent student, lazy student, 

good student. Examples of adjectives: young, old, rich, beautiful, 

brown, French, modern. An adjective is neither singular nor plural. A 

final -s is never added to an adjective (Schrampfer Azar, 2002). 

2.2.3.2 Nouns 

A word that refers to a person, place, thing, event, substance or 

quality. Nouns are one of the four major word classes, along with 

verbs, adjectives and adverbs. 

A. Countable Nouns 

Some nouns refer to things which, in English, are treated as 

separate items which can be counted. These are called countable 

nouns. For example: a car, three cars. 
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B.  Uncountable Nouns  

In English grammar, some things are seen as a whole or mass. 

These are called uncountable nouns, because they cannot be 

separated or counted. Some examples of uncountable nouns are: 

Ideas and experiences: advice, information, news, luck, fun, 

progress. 

Materials and substances: water, rice, cement, gold, milk. 

(Cambridge dictionary online.org) 

2.2.3.3 The verb To be 

A sentence with be as the main verb has three basic patterns. 

(a) John is a student.(be)+(noun) 

(b) John is intelligent. (be)+(adjective) 

(c) John is at the library.(be)+(prep. phrase)  

(Schrampfer Azar, 2002) 

 For this learning session design, patterns of the verb To Be as in 

examples a and b have been used to develop the topic. 

2.2.3.4   The verb Have: Form and Uses 

Have is an irregular verb. Its three forms are have, had, had. The 

present simple third person singular is has: 

She has quite dark hair.  

(Schrampfer Azar,2002) 

We use have as a main verb and an auxiliary verb. The verb have as 

a main verb has lots of uses. However, for this lesson, we will only 

focus on the function of possession which is used to talk about 

things that we own or possess.  
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CHAPTER III: 

PSYCHOLOGICAL AND PEDAGOGICAL 

BACKGROUND 
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3.1 Introduction 

However important and necessary it is for teachers to have a comprehensive 

knowledge of their subject matter, it is equally important for them to understand 

their students learning process in acquiring a second language when planning a 

lesson. Moreover, other components such as motivation, effective learning 

strategies and activities, resources, methods, techniques and evaluation tools play a 

key role in helping learners develop their abilities to the fullest. In this chapter, the 

learning and teaching foundations that form the basis of this learning session 

design will be further discussed. 

3.2 Discussion of Contents 

3.2.1    Language Teaching Method and Approach  

     Debate and developments around the methods of language teaching and 

learning have been ongoing since the time of Comenius in the 17th century, 

if not before. The complexity of contexts and the greater appreciation of the 

issues lead us to the conclusion that the panacea of a single, universal, 

optimum method for teaching and learning modern languages does not 

exist. Instead, teachers now acknowledge the need to adopt an eclectic 

approach, incorporating elements from the range of methods available. 

Most language teaching today emphasizes oral communication, although 

many higher education programs place greater emphasis upon grammatical 

mastery and reading. 

     In attempting to define what “method” is, we can consider Edward 

Anthony´s tripartite distinction of approach, method and technique 

(Anthony,1963). 

     The distinction was developed and recast by Richards and Rogers (1982, 

1985) as Approach, Design and Procedure, encompassed within the overall 

concept of method, “an umbrella term for the specification and interrelation 

of theory and practice” (Richards & Rogers ,1985) where: 

 Approach refers to the beliefs and theories about language, learning and 

teaching that underline a method. 

III PSYCHOLOGICAL AND PEDAGOGICAL BACKGROUND 
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 Design relates to the theories of language and learning to the form and 

function of teaching, materials and activities in the classroom. 

 Procedure concerns the techniques and practices employed in the 

classroom as consequences of particular approaches and designs. 

 Method refers to specific, identifiable clusters of theoretically 

compatible classroom techniques. 

 Methodology is seen as pedagogical practices in general and whatever 

considerations are involved in how to teach are methodological. 

Methodology here can thus be equated to Richards and Rogers´ Procedure. 

Pedagogic approaches are typically formed by both theory of language and 

theory of language learning. For example, audiolingualism was formed by 

structuralism model of language and behaviorist learning theory (Richards 

and Rogers,1986) 

The twentieth century saw new methods emerging with regularity in what 

Marckwardt (1972) saw as cyclical pattern of “changing winds and shifting 

sands” with each new method breaking from what preceded, while 

incorporating some of the positive aspects of its predecessors. This 

mortality of language learning methods, to use Decoo´s phrase can usually 

be attributed to the neglect or lack of one particular component (Decoo, 

2001)     

3.2.2.   Communicative Language Teaching 

Stemming from the socio-cognitive perspective of the socio-linguistic 

theory with an emphasis on meaning and communication and a goal to 

develop learners “Communicative Competence”, Communicative Language 

Teaching (CLT) approach evolves as a prominent language teaching 

method and gradually replaced the previous grammar-translation method 

and audio lingual method 

(Warchauwer&kern,2000). 

Since the concept of “Communicative competence” was first introduced by 

Hymes in the mid-1960s, many researchers have helped develop theories 

and practices of communicative language teaching approach. 
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Canale and Swain (1980) extended the communicative competence into 

four dimensions. “Communicative Competence” was understood as the 

underlying systems of knowledge and skill required for communication. As 

Stern (1992) explained “competence represents proficiency at its most 

abstract and psychological deepest level” (Littlewood, 1995) 

From this perspective, what language teachers need to know is no longer 

just linguistic competence but also sociolinguistic competence (which 

“utterances are produced and understood appropriately in different socio-

linguistic contexts),discourse competence (“mastery of how to combine 

grammatical forms and meanings to achieve a unified spoken strategic 

competence (“mastery of verbal and non-verbal communication strategies”) 

that may be called into action for compensating or enhancing 

communication. 

3.2.2.1 Communicative Competence  

      Communicative competence includes the following aspects of 

language knowledge: 

 Knowing how to use language for a range of different purposes 

and functions. 

 Knowing how to vary our use of language according to the 

setting and the participants. 

 Knowing how to produce and understand different types of texts 

(e.g, narratives, reports, interviews, conversations). 

 Knowing how to maintain communication despite having 

limitations in one´s language knowledge. (Sauvignon,1983) 

 

3.2.2.2 Features of Communicative Language Teaching 

Richards and Rogers (2001) have reviewed a number of people´s 

works on CLT and describe several distinguishing features of it. As 

“Communicative Competence” is the desired goal in CLT, meaning 

is paramount (Finocchiaro&Brumfit,1983), cited by Richards and 

Rogers (2001).In socio-cognitive perspectives, language is viewed 

as a vehicle of conveying meaning, and knowledge is transmitted 
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through communication involving two parts, for example, speakers 

and listeners, writers and readers, but is constructed through 

negotiation. As a consequence, “communication” is not only a 

matter of following conventions but also of negotiating through and 

about the conventions themselves. It is a convention-creating as 

well as convention-following activity. 

Therefore, there are three elements in the underlying learning 

theory: communication principle, task-based principle and 

meaningfulness principle (Richards &Rogers, 2001). 

Since knowledge and learning are viewed as socially constructed 

through negotiation according to socio-cognitive perspectives 

another dimension of CLT is learner-centered and experience based. 

Interactive communicative language is how language is currently 

used, communicative processes became as important as linguistic 

product, and teaching became more learner–centered. In other 

words, in CLT context learners are actively participating in the 

construction of knowledge, rather than passively receiving 

information from the teacher and /or the book. 

           3.2.2.3  Language Learning in Communicative Language Teaching 

In recent years, language learning has been viewed from a very 

different perspective. It´s seen as resulting from processes such as: 

 Interaction between the learner and the uses of the language. 

 Collaborative creation of meaning. 

 Creating meaningful and purposeful interaction through 

language. 

 Negotiation of meaning as the learner and his or her interlocutor 

arrive at understanding. 

 Learning through attending to the feedback learners get when 

they use the language. 

 Trying out and experimenting with different ways of saying 

things. 

 The kinds of classroom activities that best facilitate learning. 
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3.2.2.4.The Teacher and the Learner Role in Communicative Language     

Teaching 

The types of the classroom activities proposed in CLT also implied 

new roles in the classroom for teachers and learners. Learners now 

participate in classroom activities that are based on cooperative 

rather than individualistic approach to learning. Students had to 

become comfortable with listening to their peers in group or pair 

work tasks, rather than relying on the teacher for a model. They are 

expected to take on a greater degree of responsibility for their own 

learning. And teachers now have to assume the role of facilitator 

and monitor. 

(Littlewood,1995) 

The core foundation of CLT is getting students engaged in 

communication in order to allow them to develop their 

communicative competence. Communication happens in context 

and students learning a language must gain the ability to understand 

and express themselves in L2. Strategic competence, grammatical 

competence, socio linguistic competence and discourse competence 

will determine a student´s proficiency in communication. 

3.2.3. Cognitive Approach to Learning 

      The cognitive approach to learning is defined as a relatively permanent 

change in cognition occurring as a result of experience. Learning represents 

a change in the context, organization, and the storage of information in the 

brain. Not every individual understands the world the same way, each 

person has a set of cognitive structures for understanding the environment 

and how it works. The cognitive approach to learning involves two 

processes: accommodation and assimilation. 

The accommodation process occurs through the creation of categories in our 

mind to accommodate experience that does not fit into existing ones whereas 

the assimilation process is the incorporation of new experience into already 

existing ones. 
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This approach also suggests that the learner is in charge of their own 

learning. The teacher and the learning environment only facilitate the 

process of learning. (Celce-Murcia, 2001) 

To accomplish this learning session, various aspects of the cognitive 

learning approach have been taken into account. For instance, the processes 

of assimilation and accommodation to receive input when students have to 

master the target vocabulary and grammatical structures related to 

describing physical appearance in a given context. Also, it is vital to 

consider the active participation of the student to construct their own 

knowledge which is emphasized in the actual Curriculum of Education.  

 3.2.4. Motivation Definition 

Motivation is an important area in every person´s life. It is what makes a 

person   go on in life and succeed. It is essential for a teacher to know what 

motivation involves and how well or poorly it will make students’ progress 

in their learning. Motivation will give students a sense of what they do in 

class creating a positive attitude on part of the teacher and the learner. In an 

attempt to define motivation H. Douglas Brown points out a cognitive view 

of motivation includes factors such as the need for exploration, activity, 

stimulation, new knowledge and ego enhancement. 

3.2.4.1. Motivation Types 

A. Extrinsic Motivation  

It is the result of some external incentive, as distinct from the 

wish to learn for its sake or interest in task. 

The most important issue in raising extrinsic motivation is 

success and its rewards. 

B. Intrinsic Motivation 

It can be defined as the generalized desire to invest effort in the 

learning for its own sake. Such global motivation is important in 

the beginning of the course as it appears clearly that the task in 

hand is interesting or not. 
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Maslow (in Brown 2007) says that intrinsic motivation is 

superior to extrinsic motivation. It has to do with the satisfaction 

and elementary needs to live (air, water and food), then there are 

other needs of identity, self-esteem, security, the fulfillment of 

which finally leads to self-actualization or the common phrase 

“being all that you want to be” (Penny Ur, 2012). 

It is usually thought that motivation is the first part of a lesson 

plan. This concept is totally wrong. Motivation in the classroom 

happens along all the class. Students already come with some 

type of intrinsic motivation and teachers have to make sure 

students keep their personal motivation along with the one that 

the class provides them. This is only possible when the teacher 

has a clear plan and goals. 

3.2.5. Patterns of Interaction  

The way teachers can group students can vary depending on the size 

of the class, the activity to be done (listening, reading, writing, 

speaking), student’s attitude towards learning, even the classroom 

itself may make grouping an easy or difficult task. However, there 

will always be different ways to organize students so that they can 

perform the tasks in the lesson. 

There can be opportunities when students have to work on their own, 

work in pairs or small groups or as a whole class, it depends very 

much on how the teacher plans his/her class. 

There are many ways to organize student practice of new language. 

Among them, there are: 

 

A. Open Class: All students listen to the teacher or to the 

contribution of individual students. This is particularly 

appropriate when the teacher is introducing new topics before 

pair/group work and also when getting to report back after closed 

pairs /group practice. 

B. Open Pairs: Two students are chosen by the teacher to ask and 

answer while the rest of the class listens. It is often a good idea to 
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choose students from very different parts of the class so that the 

rest of the class can hear what is happening and feel included. 

This often provides a good model and clarifies instructions before 

a closed pair activity. 

C. Closed Pairs: All students work with a partner. This encourages 

maximum practice and is particularly appropriate for dialogue 

work. It is important that the teacher monitors the different pairs 

as they are working and does not spend too long with any 

individual pair. 

D. Group Work: This is best for activities which involve the 

collection or discussion of ideas. Students work in small groups 

and usually report back ´open class´ to share their ideas with the 

class as a whole. 

 

   3.2.6. Learning Styles 

                There are different factors that will contribute to make learning easier, one 

of them is the personal characteristics which include personality, attitude 

and motivation, interests and learning styles. Learning style is the way in 

which students prefer to learn. Some prefer to learn on their own, others in 

groups, some are more visual, others like to learn by doing. Learning styles 

have been described in different ways by different authors but they all 

agree that every individual has a special way to learn. 

The three most common learning styles are visual, auditory and kinesthetic. 

A. Visual Learners 

Approximately 65% of the population is visual learners. They have the 

following characteristics: 

 Take numerous detailed notes. 

 Tend to be detailed oriented. 

 Relates best to information that is written such as graphs and maps. 

 Often close their eyes to visualize or remember things. 

 Benefit from illustrations and presentations that use color. 
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B. Auditory Learners  

They comprise around 30% of the population. They exhibit the 

following characteristics: 

 Learn through audio books, lectures, oral presentations 

 Enjoy debates and discussions 

 Acquire knowledge by reading aloud 

 

C. Kinesthetic Learners 

It is estimated that 5% of the population is kinesthetic or tactile learners. 

They exhibit the following characteristics: 

 Need to be active and take frequent breaks. 

 Remember best by manipulating things, using tools, etc 

 Rely on what they can directly experience or perform. 

 Able to learn best when able to freely move about. 

 

3.2.7.  Learning Strategies 

Students use different learning strategies to assist their learning. Some 

students are unaware that they are using strategies and that they have very 

much to do with their learning styles. Since learning styles and strategies 

are going to help students learn better, teachers must be conscious of that 

and encourage students to use strategies and introduce strategies while 

teaching. 

Learning strategies are steps taken by students to assist their own learning. 

These steps may be either thoughts or actions. Strategies are ways to 

understand, remember and recall information. They include ways to 

practice skills efficiently. 

Common learning strategies are: 

 Use background knowledge 

 Predict 

 Take notes 

 Use real objects 

 Cooperate 

 Substitute/rephrase 
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 Monitor 

 Use imagery 

 Make inferences 

 Evaluate 

 Group/ classify 

 

3.2.8. Teaching Strategies 

The classroom is a dynamic environment, bringing together students from 

different backgrounds with various abilities and personalities. Being an 

effective teacher therefore requires the implementation of creative and 

innovative teaching strategies in order to meet students ´individual needs. 

A. Visualization: Bringing academic concepts to life with visual learning 

experiences, helping students to understand how their schooling applies 

in the real word. 

B. Cooperative Learning: Through verbally expressing their ideas and 

responding to others, students of mixed abilities will develop their self-

confidence, as well as enhance their communication and critical 

thinking skills which are vital throughout life. 

C. Inquiry-based Instruction: Encouraging students to ask questions and 

investigate their own ideas helps improve their problem-solving skills 

as well as gain a deeper understanding of academic concepts. Both of 

which are important life skills. 

D. Differentiation: Assigning classroom activities according to students 

unique learning needs means individual with higher academic 

capabilities are stretched and those who are struggling get the 

appropriate support. 

E. Technology in the Classroom: Incorporating technology in teaching is 

a great way to actively engage students, especially as digital media 

surrounds young people in the 21st century. 

 

3.2.9. Teaching Resources 

Teaching materials refers to every possible tool that will help students learn 

in a more meaningful way considering their learning styles and strategies. 
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Materials are of great importance in teaching L2, they teach students to 

learn and motivate them as well. 

Besides the text book, there are other sources of material P,Ur (2012) 

considers two types of supplementary material (1) paper (2) digital. 

A. Reference Books: The main and most common is the dictionary. It can 

be a   bilingual dictionary for basic students or monolingual for more 

advanced students. 

B. Textbooks: these are not the actual books used in class, but those books 

that are part of the teacher´s collection which have specific of L2 in 

vocabulary, grammar that can provide interesting ideas for a teacher´s 

classes. 

C. Teacher´s Handbook: it is similar to a teacher´s guide book. It covers 

about any aspect of teaching a teacher can think of. 

D. Worksheets, Test Papers, Word Cards: teachers are almost always 

preparing worksheets for their students. They usually want their 

students to practice some grammar point, extra reading and listening or 

test. 

E. Picture, Posters, Flash cards: these are especially used with young 

students. There are textbooks that already bring these elements. 

F. The Interactive White Board and Data Projectors: with the use of 

the computer in the classroom, data projectors and IWB´s can be used 

to display different types of material, pictures, texts, pages from the 

textbook being used with a simple touch of the finger or a special pen. 
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3.2.10. The Lesson Planning 

A lesson is a unified set of activities that focuses on one teaching goal at a 

time. A teaching goal states what students will be capable of doing at the 

end of the lesson. 
 

3.2.10.1 Essential Components of a Lesson Plan  

A lesson plan identifies the enabling objectives necessary to meet 

the lesson goal, the materials and equipment needed, and the 

activities appropriate to accomplish the objective. 

 Enabling objectives are the basic skills (Language skills such 

as vocabulary, grammar, pronunciation) and the life skills 

(including cultural information) that are necessary to 

accomplish the goal. 

 Materials and equipment should be identified and secured well 

before class time to ensure that activities can be carried out as 

planned. These may include realia (real life materials like bus 

schedules and children reports cards), visual aids, teacher 

made handouts, markers, tape recorder. 

 Activities generally move from more controlled (e.g 

repetition)to a less structured or free format (e.g interview 

each other).They should be varied in type(e.g whole group, 

paired, individual) and modality (e.g speaking, listening, 

writing) 

 

3.2.10.2  Stages of the Learning Session   

A lesson may take place in one class session or may extend over 

multiple sessions, depending on the nature of the topic and the 

activities. It is essential to observe and accompany students in the 

performing and discovering process, provoking critical reflection, 

fact analysis, and the possible options for a decision, dialog and 

pair discussion. All the didactic sequence should make possible 

the learning of different aspects involved in a specific 

competence, in their main capacities as well as in all that implies 

them, such as the skill of choosing and combining them to act in a 
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specific situation. In this process, the student independently and 

collaborative should analyze, contrast, relate and organize 

information from different sources to be able to construct 

concepts, test thinking abilities, put into practice background 

knowledge, cooperate and collaborate with others, manage 

conflicts or discrepancies, produce written work, evaluate their 

own achievements. The actual learning session design is broken 

down into three main stages as follows: 

 

A. Beginning Stage: 

 Motivation: During this stage, it is vital to raise 

student’s motivation and draw their interest towards the 

lesson topic. To achieve this, they are presented with 

pictures of famous people and engaged in a little game. 

 Activation of Previous Knowledge: Students must draw 

on the previous knowledge about the topic. This will help 

them to make logical connections with the information 

they already have and the new input they will receive in 

the development stage. This way, the lesson will be more 

meaningful to them. In this lesson, students are asked 

several questions about vocabulary and some 

grammatical structures they should know to prepare them 

for the next stage. 

 Cognitive Conflict: Students need to be challenged in 

some ways to develop their thinking process. In the 

introduction stage, a question is posed related to the topic 

to generate answers and trigger students’ cognitive 

conflict. 

 Purpose of the Lesson 

 It is vital that the learners understand the lesson purpose 

since it will provide them with guidance and help them 

monitor their progress and goals in their learning.  
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B. Development Stage 

It is a long stage where the most appropriate activities and 

strategies are foreseen according to the nature of the 

expected knowledge. The actions from the teacher as well as 

the students are specified. The activities consider the existing 

diversity in the classroom, which is supposed to differentiate 

actions or methodologies and even anticipate groups 

working in different tasks. 

The presentation provides the language input that gives 

students the foundation  for their knowledge of the language. 

An important part of the presentation is structured output, in 

which students practice the form that the instructor has 

presented. In structured output, accuracy of performance is 

important. Structured output is designed to make learners 

comfortable producing specific language items recently 

introduced. 

When students move to the practice stage, the focus shifts 

from the instructor as presenter to the students as completers 

of a designated task. Students work in pairs or small groups 

on a topic-based task with a specific outcome. The instructor 

observes the groups and acts as a resource when they have 

answers they cannot resolve themselves. In their work 

together, students move from structured output to 

communicative output, in which the main purpose is to 

complete the communication task. 

Language becomes a tool rather than an end itself. 

 

C. Closure Stage 

It is the last stage of the lesson , it is used to encourage 

students to come out with conclusions from the learning 

experience, to point out the main aspects of the session. In 

order to do that we use metacognition as a reflective process. 
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Students need to be aware of what they have learned at the 

end of the session by comparing it to what they knew in the 

beginning of the lesson and how they can use that knowledge 

in their lives.  

 Learning Transfer 

It is the knowledge that students have acquired that can 

be put into practice in different contexts. 

 Metacognition  

It is the process that allows students to monitor their own 

learning and reflect about what they have learned and 

how they learned it. This will help students to raise 

awareness of their learning and find new strategies to 

improve it.  (Minedu, 2019) 

 

3.2.11 Assessment:  

Assessment is the process of identifying, gathering information and 

interpreting information about students learning to provide useful 

feedback for the improvement of teaching and learning in order to set the 

new direction for ongoing teaching and learning. 

For this lesson, the type of assessment that has been considered is the 

formative assessment. The goal of the formative assessment is to gather 

feedback that can be used by the teacher and the students to guide 

improvements in the ongoing teaching and learning context. It provides 

detailed feedback in the form of error correction and suggestions for 

improvement. 
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CONCLUSION OF THE THEORETICAL BACKGROUND 

 

 The categories to describe people´s physical appearance are numerous based on 

genetics, ethnicity and a wide range of factors that can modify human physical features 

as well. Although, for this lesson, the categories have been limited to: eye color, hair 

color, height, weight and facial features.  

 It is essential that the learner feels comfortable using adjectives and nouns (countable 

and uncountable) and understand their function in the sentence. Therefore, it will 

enhance their motivation to write more confidently. 

 The grammatical structures that will be introduced for the learners to produce a piece of 

writing and communicate their ideas clearly are the verb to be in third person of its 

affirmative form and the verb to have with a possessive function. Its form used for this 

lesson is the third person of the simple present tense (has). 

 

              CONCLUSION OF THE PSYCHOLOGICAL AND PEDAGOGICAL 

BACKGROUND 

 This lesson is based on Communicative Language teaching which centers in the belief 

that when students use the language for a meaningful –focused communicative task, 

then the language learning will take place. 

 The core foundation of CLT is getting students engaged in communication in order to 

allow them to develop their communicative competence. 

 Strategic competence, grammatical competence, discourse competence and 

sociolinguistic competence will determine a student´s proficiency in communication. 

 The cognitive approach has evolved over an extended period in cognitive psychology, 

it is well supported by an extensive body of research, and provides insights into second 

Language learning. It enables students to think critically and be responsible for their 

own learning. 

 There are many affective factors that can contribute to learning. One of them is clearly 

motivation along with the method or approach used in class when it comes to creating 

the right atmosphere in the classroom so learning will take place. 

 Motivation must be present in every moment of a class session. This is only possible 

when the teacher has a clear plan and goals. 
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 The goal of learning strategies instruction is for students to become independent 

learners with the ability to use strategies properly in a variety of contexts. 

 It is difficult to say that students studying together in the same classroom are going to 

learn exactly the same way. For this reason, the lesson has to be prepared to deal with 

every single learning style so that every student gets the same learning input and 

everyone will stay in task. 

 So far, it has been understood that although grouping students may mean having some 

difficulties in controlling the class work, it becomes part of teacher´s work to let 

students work together and make their decisions based on a task the teacher has given 

them. 

 Materials that are appropriate for a particular class need to have an underlying 

particular instructional philosophy, approach, method and technique which suit the 

students and their needs. 

 Planning a lesson is vital in order to know what we want our students to do in class and 

how well they will achieve the learning objectives. 

 Assessing students is a very important aspect of teaching in order to have a guide on 

how students are achieving the goals and progressing in their learning. 

 Formative assessment main goal is to look for improvement, although it can be graded, 

it will not represent the final score of a course but a way to measure student´s progress. 

 

 

 

 

 

 

 

 

 

 

 

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



41 

BIBLIOGRAPHY OF THE THEORETICAL BACKGROUND 

Anderson-Fye, EP (2012). Cash, Thomas F.(ed). Antropological Perspectives on Psysical 

Appearance Body Image. Academic press. 

Merriam Webster (2005). Definition Dictionary 

Schrampfer, Betty (2002). Understanding and Using English Grammar. third edition. 

Pearson Longman. 

https://dictionary.cambridge.org/es/diccionario/ingles/noun?q=noun+ 

http://www.minedu.gob.pe/curriculo/pdf/programa-curricular-educacion-secundaria.pdf 

  

BIBLIOGRAPHY OF THE PSYCHOLOGICAL AND PEDAGOGICAL 

BACKGROUND 

Brown, H. Douglas (2001) Teaching by Principles. An interactive Approach to Language 

Pedagogy. Addison Wesley. Longman. Inc 

Celce-Murcia, Marianne (2001). Teaching English as a Second or Foreign Language. 

Heinle, Cengage Learning 

Harmer, Jeremy (2007). The practice of English Language Teaching. Pearson Education 

Limited. 

Littlewood, William (1995). Communicative Language Teaching. Cambridge Press.UK 

Richards, Jack and Nunan, David (1990). Second Language teacher. Cambridge 

University Press.UK 

Savignon, SJ &B ernMs (Eds) (1983). Communicative Language Teaching. EDRS 

Ur, Penny.(2012). A course in English Language Teaching. Cambridge University  Press. 

http://www.minedu.gob.pe/curriculo/pdf/programa-curricular-educacion-secundaria.pdf 

https://www.teachingenglish.org.uk/article/methodology 

https://www.teachingenglish.org.uk/article/starter-teachers-a-methodology-course-

classroom  

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 

https://dictionary.cambridge.org/es/diccionario/ingles/noun?q=noun
http://www.minedu.gob.pe/curriculo/pdf/programa-curricular-educacion-secundaria.pdf
http://www.minedu.gob.pe/curriculo/pdf/programa-curricular-educacion-secundaria.pdf
https://www.teachingenglish.org.uk/article/methodology
https://www.teachingenglish.org.uk/article/starter-teachers-a-methodology-course-classroom
https://www.teachingenglish.org.uk/article/starter-teachers-a-methodology-course-classroom


42 

 

 

 

 

 

 

 

 

 

   

APPENDIX 

 

 

 

 

 

 

 

 

 

 

 

 

 

TSP UNITRU Biblioteca de Educación y Ciencias de la Comunicación – UNT

Esta obra ha sido publicada bajo la licencia Creative Commons Reconocimiento-No Comercial-Compartir bajo la misma 
licencia 2.5 Perú. Para ver una copia de dicha licencia, visite http://creativecommons.org/licenses/by-nc-sa/2.5/pe/

 

 



43 

Appendix 01: Puzzle pictures to motivate students. 

 

                              Group A                                                           Group B 
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Appendix 02: Worksheet for pair work to establish target vocabulary. 

Worksheet  

Name: ……………………………………………………… Class: 2nd grade “C” 

Topic: “Describing people’s physical appearance” Date: Tuesday October 1st, 2019 

Lesson purpose: “We will write about people´s physical appearance” 

I. Instructions: Work in pairs to complete the chart below with the right words.  

A scar Thin Green eyes Medium height Brown  hair 

 

PEOPLE´S PHYSICAL APPEARANCE CHART 

1.Eye color 2.Hair color 3.Face 4.Height 5.Weight 

 

 

 

 

Blue 

eyes 

 

 

 

 

 

Black 

hair 

 

 

 

 

A 

mustache 

 

 

 

 

Tall 

 

 

 

 

Fat 

 

 

 

 

 

…….. 

 

 

 

 

 

……. 

 

 

 

 

A beard 

 

 

 

 

 

…… 

 

 

 

 

 

Slim 

 

 

 

 

 

 

Brown 

eyes 

 

 

 

 

 

 

 

Blond 

hair 

 

 

 

 

 

……….. 

 

 

 

 

 

Short 

 

 

 

 

 

 

…… 
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Appendix 03: Pictures to generate knowledge.  

 

 

 

Maluma  

 

He has brown eyes. 

 

He has blond hair. 

 

He has a beard. 

 

He is medium height 

 

He is slim. 

 

  

Paloma Fiuza  

 

She has brown eyes. 

 

She has brown hair. 

 

She is tall. 

 

She is slim. 
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 Appendix 04: Students demonstrate what they have learned. 

 

Worksheet  

I. Instructions: Fill in the blanks with the words in the box.  

is(2x)  -    has(2x)   - black hair   - fat  -   black eyes -  slim 

 

A.

 

Becky G 

 

She has(1)black eyes. 

 

She (2)…...black hair. 

 

She (3)……… short. 

 

She is (4)………….. 

B.

 

Tongo 

 

He (5)……….brown  eyes. 

 

He  has (6)……………. 

 

He (7)……medium height. 

 

He is (8)………………. 

 

 

How well did you do?  

                                                                                                

Excellent ( )                                       Very good ( )                                     Not very well ( ) 
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 Appendix 05: Group work task. 

 

I. Group Work Task:  Choose a picture of a famous person and write their physical 

appearance description. 

1.ALONDRA 2.EZIO 3.PAOLO 4.ROSANGELA 

5.MESSI 6.KAREN 7.ANGIE 8.AUSTIN 

  

(Picture) (Description) 

………………………………………………

………………………………………………

………………………………………………

………………………………………………

……………………………………………… 
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Appendix 06: Assessment Form.   

OBSERVATION GUIDE 

 

COMPETENCE: Writes a variety of texts in English as a Foreign Language. 

 

CAPACITY: Uses written English conventions appropriately. 

JJ    

       PRECISE PERFORMANCE: 

Uses written English 

conventions such as a 

variety of orthographic 

resources to describe 

people´s physical 

appearance properly. 

 

Uses written English 

conventions such as 

grammatical structures 

related to the use of 

the verb To be (is) and 

the use of the verb      

to have        (has)     to 

describe people´s 

physical appearance 

clearly. 

N° Student´s Full Name 

 

Yes No Yes No 

1      

2      

3      

4      

5      

6      

7      

8      

9      

10      

11      

12      

13      

14      

15      
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